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Analysis of Chinese High School Students’ Critical Thinking in
Chinese and English Writings

ZOU Min CHEN Zehang
(School of Foreign Languages and Literature, Beijing Normal University, Beijing, 100875, China)

Abstract: As an essential part of thinking ability, critical thinking plays an important role in a country’s requirement for
high-quality innovative and learned talents as well as in students” personal development. The current study attempts to explore
Chinese high school students’ critical thinking by analyzing and comparing their Chinese and English writings with Stapleton’
(2001) framework. The results suggest that Chinese high school students have a certain grasp of critical thinking in the writ-
ings,but the quality and quantity of critical thinking shown in Chinese and English writings varies. In their Chinese writing, they
can come up with some abstract arguments and meanwhile, they can sue various arguments to analyze problems dialectically,
prove and express their arguments reasonably. Therefore,a comparatively high level of critical thinking can be seen from their
Chinese writing. However,in their English writing, students prefer to mention others viewpoints. Arguments involve their phys-
ical needs,safety needs and emotional needs. Their personal experience and reasonable explanation serve as the main arguments.
Restricted by their limited English,students’ critical thinking cannot be fully shown in their English writing. The arguments and
the disapproval used in their Chinese writing are more and better than those used in their English writing. Nonetheless, there are
fewer mistakes in students’ English writing. Meanwhile, because of the long— time stereotype writing exercises and the mutual
influence of English writing and Chinese writing,students show a relatively high consistency of thinking and argumentation in
their Chinese and English writing.
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